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SALF  Introduction: 
Background and Content

Assessment for Learning as outlined in the Primary School Curriculum identifies the
important role that assessment can play in enhancing children’s learning and
achievement. However, no learning can take place without the learner and so
assessment processes must take account of the understandings that children have about
their own learning and assessment.

Recognising this, one teacher in discussion with the class asked a group of 11 year old
children what was assessment? What did it involve? They responded as follows:

It became apparent that the assessment work being done in the classroom, using some
of the methodologies outlined in these Guidelines, were not viewed by the children as
assessment because a test was not involved. When reminded of the methodologies being
used in the classroom as ways of finding out what they knew and could do i.e. assessing
their knowledge and learning, they were then asked how they would describe
assessment. They were equally forthcoming and made the following observations. The
points made were recorded as spoken:

• A test for disabilities 
• Parents are saying what we are learning from our 

H.S.R.A.*
• An extra learning programme
• To get help
• To improve

H.S.R.A. refers to a ‘Home/School Read Aloud’ programme the
children were involved in.

• Making decisions on how you are doing/improving
• Good judgement i.e. questions, selecting a book, 

review of questions
• To get a better understanding of your work
• What you yourself think of your work
• To realise what you are finding out
• That your work is valuable to you because it is done by you
• To estimate how you think the work is going for yourself



What is striking about the first set of responses is that the children describe external
evaluations whereas the second set of responses indicate a strong sense of ownership
and frequent use of personal pronouns suggesting that the child is very much involved
in the process. It was from such moments of classroom work that Self Assessment and
Learning Folders were designed and developed.

When discussing assessment with teachers, they commented that the assessment
process often highlighted what it was that children did not know or could not do. Yet,
when teachers want to use assessment information to enhance children’s learning it is
critical that they have evidence of what it is that children already know and can do as
well as children’s own understanding of how they arrived at that point in their learning.
It is necessary to have this information across all curricular areas. Assessment for
Learning processes are premised on the fact that children know, understand and can act
on the following information: 

10

• What is good work?
• Consider the extent to which they have achieved the

criteria for good work
• Agree ways of bridging the gap/s between what good

work is and the next steps needed to achieve that.



Content
Chapter 1: ‘Building Blocks for SALF’,

Key classroom practices and strategies to enhance children’s learning
in the classroom.

Chapter 2: ‘Self Assessment and Learning - 
Strategies and Methodologies for SALF’ 
Strategic methodologies for SALF to develop children’s ability to
engage in self and peer assessment.

Chapter 3: ‘Instructions for building SALF Junior Folders’
The steps involved in compiling and completing a SALF folder with

Junior Classes.

Chapter 4: ‘Instructions for building SALF Middle & Senior Folders’
The steps involved in compiling and completing a SALF folder with
Middle and Senior Classes. The skills necessary for self-assessment

when doing project work.

Chapter 5: ‘Self Assessment and Learning Folders beyond the Classroom’ 
Strategies for supporting the involvement of parents/grand-
parents/guardians and carers in the process.

Templates provided in these guidelines may be photocopied by the purchasing school
although it is recommended that teachers adapt all resources to their own specific
requirements and in accordance with school policy.
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Learning and Self-Assessment Strategies and 
 Methodologies for SALF in the Junior Classes

1. Whole Class Charts 
Used as ‘We Are Learning To’ charts as outlined in Chapter 1, the teacher  shares the
learning intention/objective with the class and together with the children take time to

think and talk about how they will know they have achieved that learning. ‘We Are

Learning To’ charts   assist in clarifying learning intentions and outcomes and can
provide a framework to build learning targets and success criteria in to classroom
discussion. These whole class discussions provide opportunities to build the skills of
early self assessment over a period of time.

36



The learning objectives shared with the class become the success criteria when, at the
end of a block of work, children can re-visit and discuss what they have achieved.
Mapping the story of Red Riding Hood provides children with the early stage skills for
mapping in geography. Such evidence of learning can be selected for SALF and placed
in the folder.
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3. Checklists

Checklists can be designed using curriculum objectives at the beginning of a strand
unit. Individual checklists can be used. Children and teacher discuss content of the
checklist to outline learning intentions so that success criteria can be identified. When

learning outcomes are achieved children colour in the matching symbols.
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Here is a sample of what one child (age 11) selected to include in SALF folder

2. Individual KWL Sheets
Children move towards more detailed and independent work using templates to record
their learning. Extending the stage of whole class KWL charts to develop individual
KWLs is an important step.

47



5.  Work samples with comments that justify selection
From time to time samples of work are selected by the children that they feel provide
evidence of their learning in a curricular area.  The written comments by each child
justify the selection, identifying and reflecting the learning that has taken place from
the viewpoint of the child.

52
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6.  Mapping
Mapping is used in a variety of ways throughout the SALF process. It assists children
to illustrate learning outcomes at an individual level, enabling them to record and
summarise evidence of what they know and can be extended to show new learning as
it happens.
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10: Reviewing Learning Goals

Having children set and review personal learning goals works well. Teachers continue
to use the strategies of ‘thumbs up, thumbs down’ or use traffic light symbols during
lessons so that children can indicate how they are responding to the learning objectives
of the lesson. However, in the context of SALF in the middle and senior classes, it is
expected that children will engage with these personal goals over a longer period of
time through the use of the strategies and methodologies as outlined in this chapter.

Before children complete any review, as well as strategies for improvement that have
been identified in particular areas, it is very helpful for them to realise that they can get
help with their work. This can be done through thinking about and exploring the
following questions in the classroom:

Do I need help with this?        

Who do I think might know enough about this to help me?

I wonder if I tried this another way would it work better?

If I did this with someone else maybe we could find an answer?

Is there a website where I could find out more?



Self Assessment and Learning Folders by Joan Keating N.T. B.Ed. (Hons) & Siobhán Cahillane-McGovern Ph.D 

© Outside The Box Learning Resources - www.otb.ie/SALF

Name 

Class 

School 

Jennifer Walsh
Room 4
Blackberry Lane School

Chapter Three:
Building Self Assessment and 
Learning Folders in Junior Classes

This chapter presents the steps that a teacher should follow when building and
developing SALF folders in a junior classroom.  In reading through this chapter it is
important to consider the skills and strategies outlined in chapters one and two of these
guidelines. Children are ready to begin working with their SALF folders when the
classroom culture and ethos for respectful discussion has become accepted and
established and when children have a language with which they can start to discuss
their learning and achievements in an age-appropriate way. Many of the assessment
methodologies described in chapter two can be explicitly taught at appropriate steps of
the folder.

The pages of a Junior SALF folder are designed for writing, drawing and colouring on.
Work samples and photographs that record learning activities the children are engaged
in can be glued onto the pages with comments written underneath.

Building and developing SALF folders with Junior Classes involves ten steps:

Step 1: Learning Conversations 
and Discussions

Step 2: Sharing with the children
what a SALF folder looks like

Step 3: Establishing a SALF 
Organiser

Step 4: The Name Page

Step 5: The Photograph Page

Step 6: Early Stage Mapping

Step 7:  Affirming the Child as Learner

Step 8: SALF and Curriculum

Step 9: SALF goes Home

Step 10:  SALF Review Workshop in
the Classroom

64
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Step 4: The Name Page

The three personal pages in each SALF are dedicated to the identity of the child. One
of the most significant acts of ownership for children is having their own name given
an exclusive and highly prominent position at the start of their SALF folder. When the
task of writing their own names is set, some children will scribble and make attempts
at writing their names, others may be able to copy it and draw a picture of themselves.
The children may receive help from the teacher, other adults working in the classroom
or in the home. Having an adult at hand to act as scribe while they put their name on
the allocated page in their folder is very important. When completed the child and
adult together colour in the box beside the word NAME on the SALF organiser. The
child begins to understand the concept of how the organiser is linked to the page that
is completed. What is intended over time is that children come to see the folders as the
storybook they have created showing themselves as learners, illustrating what they
have learned.
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Step 5: The Photograph Page

The photograph used for this page can be one from home or can be a photograph taken
in school as part of the “Self-awareness” and “Developing Self-Confidence” strand unit of
the S.P.H.E curriculum. Where the photograph is taken in school, the children are asked
to bring an item or photograph from home that is really special to them. The teacher
organises an opportunity to photograph each child with his/her chosen item. Children are
invited to recall and relate why they chose this. Other children can watch, listen and ask
questions. By choosing words to name, describe and add detail, children are developing
oral language skills and confidence in an enjoyable way. The next task is a collaborative
one and where possible can include a homework session with the folder.

The child and adult sit together and engage in a discussion about the photograph. The
child and adult complete the sentence

“In this photograph I am ……     I chose it because ……” 
The child is encouraged to read the text created in collaboration with the adult. Finally,
the box that corresponds to the photograph page of the SALF organiser is coloured in.
The class teacher and others who work with the children in a classroom setting can
assist with this.

Parent Quote:

‘I think her favourite would have to be the photo of her at ‘Show
and Tell’. She was delighted to show the photo off. Her confidence
has improved. It was lovely for everyone to see different areas of

her learning all together in one folder. We are really enjoying
talking and discussing with her all the different work and pictures

completed throughout the year. It is lovely to see such progress
from the beginning of the year right through. She thoroughly

enjoyed telling her brothers, sister, Mum & Dad about her work. She
eagerly answered any questions we asked.’
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Curriculum and ICT

From time to time photographic evidence of classroom work and the process of
recording what the class want to say about that work may be digitally recorded by the
teacher. Some children will use this as evidence of their learning to include in their
folders. In this example the teacher gathered the information from the children through
talk and discussion. The class camera was used to record the activities. Children
received individual copies to store in their SALF folders. 

In a further application, this child used his
computer to write about a visit to the
pantomime. When deciding that he would like
it in his folder, he wrote why on a slip of paper
and added it to his work.
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Step 4 (iv): My Interests’ Survey

A key component in the success of SALF folder development as a self assessment and
learning strategy is that children understand these folders are important and that they
take ownership and responsibility for their own folder. Now is the time to introduce the

‘My Interests’ Survey’ which enables children to consider themselves as learners in the
wider context of their life experience. This and other types of interest inventories
provide an opportunity for children to think about and record a snap shot of that
learning: it provides teachers with further insights into children’s strengths and
interests. The survey will require an initial reading, exploration and some conversation
in class of the items listed. A whole-class discussion facilitated by the teacher can be
used to explore any queries the children may have. Where words need explanation,
this is a useful opportunity for doing so. From time to time children may wish to discuss
a question with the teacher as they complete their sheets. This is a very productive
exercise, providing valuable insights about the child as learner. It is useful for the adults
and teachers who work with the child to have an opportunity to read the completed
surveys. Allow children up to two weeks to complete this and then include it in the
SALF folder where it can be re-visited. Templates 4E and 4F of this survey are included
at the end of Chapter 4. The following excerpt is taken from an ‘Interest Survey’ and
work done by the child at home (4th class – 10 year old) 

(From ‘Differentiating Instruction in the Regular Classroom’, ©Heacox, Diane, 2002).
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Step 9: Further Content for the Curriculum
Display Spaces of the SALF Folders: 
Using Checklists, Rubrics, Mapping, KWLs
and other strategies

By now you will have spent several weeks working with the class on their folders. There
are a number of options available to you at this point. Children may need to continue
working as described in Step 6 before introducing strategies that involve them using the
curriculum Display Spaces to insert more robust assessments of their work- assessments
that are more criterion referenced. Such assessments may include checklists, rubrics,
mapping, KWLs and other strategies.

Teacher Story 
– Designing an Aquatics Checklist

117

‘I set out to design a way to involve children in setting learning goals that would
also show children’s performance and improvement at PE.  Following some
thought and discussion on how I might do this, I designed some self assessment
checklists to trial, based on the 1st to 6th class aquatics curriculum for this
term. In fifth class I distributed individual copies of the trial aquatics
checklist and had a discussion with the class on how these checklists could
work.  I asked the children to colour in all the sections of the checklist that
they were able to do BEFORE beginning this year’s aquatic programme. This
was an easy task. We then looked at the skills listed in the remaining sections
of the checklists and outlined the NEXT LEARNING OBJECTIVES in that way.
After six weeks we will have a whole class session to review their checklists,
and, using a different colour they will colour in the sections to represent the
new skills they have gained. 
Children’s comments ….

- ’I enjoyed this as I thought I couldn’t swim but I now 
know I can still do aquatics’

- ‘I can do more than I thought I could’
- ‘I know what I still have to learn’
- ‘I did not understand the language like ‘rotate’ and ‘glide’ at first’
- ‘I had to check did it mean with or without my armbands’

When I asked the children why they felt we were doing these checklists
they said:

- ‘To let the instructors know what we need to learn’
- ‘To let us know what we need to learn’ 
- 'To show us what we have achieved at the end’

Class Teacher



Mapping:

Mapping provides children with a skill that enables them to incrementally record and
summarise their learning. It enables the child to recognise and show what they know,
building on new information as they learn. From their maps children have evidence of
their understanding of a topic for themselves and can share this understanding with
others. They can use the map to say what they know and can do. As they are adding to
their maps they can also show what they now know that they did not know before.

Computer generated
mind maps offer several
advantages and expand
digital learning. They
enable children to
restructure mind maps,
moving words and
sections around in
seconds.

The above map illustrates one child’s record of what they had learned on the topic of
food when learning Irish. The information was built on as the work developed. Each
of the six sections of this map could be further used to support writing sentences and
paragraphs leading to a final piece of work of a short story on food.

The following map records
each item as it was
completed and built upon
item by item in the music
programme for a class in one
term. At any stage the map
could be used to choose an
item to revise and perform.
It also served as evidence of
participation and a record of
learning for each child.
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Project Work in Middle and Senior Classes...
Inventions, Creations, Tasks and Ideas

What is it and how can it be used in the SALF folder?

Integration of subjects is a key underpinning principle of the Primary School
curriculum. Project work is one way of ensuring that integration happens across a
number of curricular areas. A significant challenge for teachers is to provide starting
points that allow children to explore an area of work in an individual way. To date
teachers report a lack of resources that provide avenues for children to demonstrate
the extent of their ability, to show what they know and can do in formal and informal
learning settings and what they can bring to that learning.

‘Before, with project work, children had a
tendency to copy and paste or regurgitate facts.
This has changed entirely and they now produce

very original individual work’
Teacher quote  

Using the lists of ‘Inventions Creations Tasks and Ideas’ [Adapted from ‘Differentiating
Instruction in the Regular Classroom’, ©Heacox, Diane, 2002 - Minneapolis, USA; Free Spirit Publishing

Inc., 2002] these guidelines offer teachers such a resource. This concept was originally
designed to provide opportunities for children with different backgrounds, strengths,
limitations, interests, styles, preferences and needs to have access to challenging and

engaging work. The lists in the ‘Inventions, Creations, Tasks and Ideas’ templates
at the end of Chapter 4 (Template 4L for Middle Classes and 4M for Senior Classes)
provide teachers with the opportunity to present children with options that fit with
valid learning outcomes and learning objectives. They allow children to be active agents
in making informed choices about their own learning.

Children show ease and confidence using computers and can apply these skills while
engaged in many of the activities that are listed in ‘Inventions, Creations, Tasks and
Ideas’. Such work can assist in building the digital literacy profiles of individual
children.
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Steps for Classroom Practice when working
with the lists for ‘Inventions, Creations, Tasks and Ideas’:

1 A classroom discussion is held that provides an overview of the
content of all eight lists at middle class level (Template 4L) or
senior class level (Template 4M)

2 Following that general conversation  go back to List  1 and
discuss choices

3 A time frame  of four weeks is allocated to List 1

4 Children reflect individually on their own List 1 and circle three
items they would like to try

5 An asterisk is placed on the first of the circled items the child will
work on

6 Children receive individual copies of their progress sheet,
(Template 4N) record their names, identify the first item they have
chosen to work on and the date they are starting

7 Some children will complete just one item, others may complete two
or more in the four week period

List 1 is then officially closed and the process of selecting what to work on from List 2
proceeds in the same way. A progress sheet for List 2 is given to each child and the
process continues with the exact same steps as outlined for List 1. Three priority items
are circled  and the item they wish to start on is marked with an asterisk.  ‘Inventions,
Creations Tasks and Ideas’ List 2 is now started and the ‘My Progress Sheet List 2’
records this and is stored in each child’s  Self Assessment and Learning Folder.

Write a 
letter Create a story

Design a
brochure*

Create a poemIllustrate a myth 
or legend 

Compose a riddle



The following samples are intended as a guide to assist communication between home
and school to support effective practice. They are matched to the steps children will be
engaged in as they build their folders as outlined in Chapters 3 and 4 of these
guidelines. By adapting these for your own classroom work, information that will be
useful to those working at home with SALF can be provided at stages where it is needed.
These and any additional communication that supports the work are helpful to home,
school and the child in the first attempts at creating a really meaningful Self Assessment
and Learning Folder.

I think it gives the parent a better insight in to what
exactly is happening in the school right across the

curriculum. Sometimes we’re very narrow on that, we think
it is Irish, English, Maths that’s it. But there’s lots of others
things like music, history, geography, science, nature and
this shows the parent exactly what’s going on. The 
report card will show you he’s good at maths, not so
good at English, very good at Irish, but it’s only a tick in

the box. Here’s real life stuff.
Parent

Sample Letters, Review Sheets & Templates

The following samples will need to be adapted by each school to match their own
specific requirements.

5.1 Sample Introductory Letter for Parents/Guardians/Carers of Children in Junior
Classes

5.2 Sample Introductory Letter for Parents/Guardians/Carers of Children in Middle
and Senior Classes

5.3 Sample Letter to accompany completed ‘ My Interests’ Survey’ for Middle and
Senior Classes

5.4 Sample Letter to accompany ‘ Inventions Creations Tasks and Ideas’ for Middle
and Senior Classes

5.5 Sample Letter to accompany First SALF Review in the home for Junior classes
5A Template 5A: Parent/Guardian/Carer - Child Review Sheet for SALF in Junior

Classes
5.6 Sample Letter to accompany SALF Review in the home for Middle & Senior classes
5B Template 5B: Parent/Guardian/Carer Joint Review Sheet for SALF in Middle &

Senior Classes
5C Template 5C: Working  with SALF in the Home - a Briefing Sheet
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Linking the School Self-Evaluation (SSE) Guidelines for Primary Schools and SALF 

In the introduction to the School Self-Evaluation Guidelines for Primary Schools, and in answering the question: Who are the Guidelines for, it is 

stated: The Guidelines are:  ‘intended to support, in a practical way, the inclusion of the voice of pupils and parents in school self-evaluation’. 

(School Self-Evaluation guidelines for schools pg. 9)   

Why pupil voice? 

In his synthesis of a wide range of research relating to educational achievement, Hattie (2009) identifies, 

 “that feedback was amongst the most powerful influences on achievement” (pg 173).He clarifies that research shows that not all types of feedback 

are equally effective and  proposes the idea that feedback is most powerful when it is from the student to the teacher.  

“When teachers seek, or at least are open, to feedback from students as to what students know, what they understand, where they make errors, when 

they have misconceptions, when they are not engaged-then teaching and learning can be synchronised and powerful.” (pg 173) 

The Challenge of Pupil Voice 

The value of including pupil voice can be further contextualised when we consider research carried out by Nuthall (2005).  Nuthall’s work describes 

how personal learning is to each child, and how much of this can be missed in teachers’ observations. In the classrooms that Nuthall studied, talking 

about learning (both teacher and student) was not common, and there was over-reliance on visible indicators such as pupil engagement and the 

responses of small number of students to inform teachers’ understandings about learning.  

A challenging finding from this work was that: 

 “the students lived in a personal and social world of their own in the classroom, they already knew at least 40% of what the teachers intended them 

to learn, a third of what each student learned was not learned by any other student in the class, students learned how and when the teacher would 

notice them and how to give the appearance of active involvement”. (pg 241) 

Additional context factors such as socio economic background of children and inclusion of SEN and migrant children in mainstream settings may 

further inhibit children from active participation in their own learning.  



 

 

In using the messaging system of assessment, SALF enables children to learn the language of learning, to develop a value system on their personal 

learning and to share insights into personal learning.  In the School Self-Evaluation process children who are experienced in the SALF process have 

the potential to contribute insightfully to pupil voice. 

SSE process 

As you have seen earlier, the Guidelines propose a six step self-evaluation process for schools to engage in as follows: 

1. Gather Evidence 

2. Analyse Evidence 

3. Draw Conclusions 

4. SSE Report 

5. Improvement Plan 

6. Implement and Monitor 

In thinking about gathering evidence, pupils’ work (copies, files, folders, displays, portfolios, demonstrations of skills-SSE Guidelines pg 48) is 

cited as an important source. Another important source of evidence is ‘the views of pupils and parents’. (SSE Guidelines pg 48).   

As pupils develop a deeper understanding of the language of learning and assessment through their engagement in the SALF process, they are better 

equipped to collaborate and provide insightful feedback that supports their own learning and the teaching they are experiencing.  

In the SSE guidelines a ‘quality framework for evaluating teaching and learning is provided’. (SSE guidelines pg. 22) Teaching and learning are 

looked at from three main themes - Learner outcomes, Learning experiences, Teachers’ practice. These are then further broken down into 

subthemes, as outlined in the diagram below.  



 

 

 

http://schoolself-evaluation.ie/primary/index.php/teaching-learning-framework 

Each of the sub-themes then has specific ‘Evaluation Criteria’. The criteria identify what quality means in terms of each of the sub-themes and 

helps schools to make ‘judgements about pupils’ achievement or aspects of teaching and learning’. (SSE guidelines pg. 28) 

In step one of the SSE process, a school gathers evidence on teaching and learning in the school. While pupils’ work samples are often readily 

available, a pupil’s deeper insights into their own learning and in evaluating their own learning is often more difficult to source in concrete format. 

Many of the SALF methodologies provide a valuable insight into the pupil’s perspective.  

Outlined below are just some examples of how various aspects of the SALF process support the collection of evidence to use in discussions on what 

is working well or needs to be improved in terms of pupil contributions. (See Chapter 4 of the SSE Guidelines for Primary Schools.)  
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Linking SSE and SALF methodologies 

Theme Sub-theme Evaluation criteria SALF methodology 

1. Learne

r 

Outco

mes 

(SSE 

Guidelines pg. 

30) 

1.1 Attainment 

of curriculum 

objectives 

 

• Pupils enjoy their 

learning of the 

curriculum area and are 

motivated to learn. 

• Pupils at risk of 

underachieving are 

attaining well, in 

accordance with their 

ability, and make very 

good progress from 

their prior levels of 

achievement. 

 

Junior classes: 

WALT (We are learning to) chart: The class teacher shares the learning 

intention/objective with the class and together with the children, takes time to think, talk 

about and record how they will know they have achieved that learning.  

 

Senior classes: 

As above 

 

 

1. Learni

ng 

Experi

ences 

(SSE guidelines 

pg. 32) 

2.1 Learning 

Environment 

 

• Where possible, high 

quality displays 

promoting the 

development of literacy 

and numeracy in each 

curriculum area are 

evident 

 

Displays of collaborative charts at different stages of lessons e.g. an ‘ideas’ chart at the 

beginning of a lesson, or a ‘learning goals chart or a ‘review of what we have learned’ chart 

‘, “contributes significantly to their language development at all class levels” (SALF 

Guidelines for teachers pg 25) 

 



 

 

(SSE guidelines 

pg. 34) 

2.2 Pupil’s 

Engagement in 

Learning 

 

• The pupils are enabled 

The, when appropriate, 

to engage actively in 

their learning 

• Pupils get opportunities 

to report on/explain 

their learning 

 

• Pupils reflect on the 

activity and thus 

consolidate the learning 

that has taken place 

 

premise of SALF is engaging pupils in their learning. This happens at regular intervals both 

as a collective lesson and individually. For example Step 1 of the 10 Steps for Building Self 

Assessment and Learning Folders in both Junior and Middle/Senior classes is:  Learning 

Conversations and Discussions. 

 

Senior classes: 

Work samples: Pupils are required to reflect on and comment on a piece of their own work. 

In cases where pupils are compiling a SALF folder/scrapbook and need to make a selection 

for their folder, they must put a written comment under the work sample and justify the 

selection, identifying and reflecting the learning that took place.  

 

1. Teache

rs’ 

practic

e 

(SSE 

Guidelines pg. 

38) 

3.1  Preparation 

for teaching 

 

• Teachers plan for how 

they are going to assess 

the pupils’ learning and 

take account of 

assessment for learning 

(AfL) and assessment of 

learning AoL 

approaches 

 

Assessment for learning processes are premised on the fact that children know, understand 

and  can act on the following information: 

• What is good work? 

• Consider the extent to which they have achieved the criteria for good work 

• Agree ways of bridging the gap/s between what good work is and the next steps 

needed to achieve that. 

(SALF Guidelines for Teachers pg 10) 



 

 

(SSE 

Guidelines pg. 

40) 

3.2 Teaching 

approaches 

 

• Lessons are guided by 

expected learning 

outcomes that are 

curriculum linked and 

are shared with the 

pupils 

 

 

 

• Expected learning 

outcomes are achieved 

during lessons 

 

Junior classes: 

Checklists: these can be devised based on curriculum objectives and used by individual 

children. The teacher and child discuss the content of the checklist to outline learning 

intentions so that success criteria can be identified. The child then colours in the matching 

symbol when the learning outcome has been achieved.  

 

Senior classes: 

Rubrics: These are constructed using learning objectives from the curriculum. 

Children/Teachers use these rubrics to assess how well the child has achieved the different 

learning objectives. They also can lead to a discussion to set new learning goals. 

 



 

 

(SSE guidelines 

pg. 42) 

3.3 Management 

of pupils 

 

• Pupils’ contributions 

and questions are 

encouraged and 

respected in the 

classroom 

 

 

 

• Due account is taken of 

pupils’ views and 

opinions in accordance 

with their age and 

maturity  

 

Developing Questioning Skills is one of the four Building Blocks of SALF (SALF 

Guidelines for Teachers pg 16). The skill of questioning is modelled by the teacher.  

“This ethos of enquiry leads to children really believing that what they have to contribute is 

recognised, acknowledged and valid.” (SALF Guidelines for Teachers pg 20) 

 

Junior classes: 

Whole class KWL (Know – want to know – learned) charts: The teacher records what 

the pupils know at the beginning of a lesson / topic/ unit of work. This is recorded in the 

first column. Next the teacher elicits what more the children want to know about this topic. 

This is then recorded in the second column. The third column is completed after the 

topic/unit of work is completed, where the teacher now documents in consultation with the 

children, what they have learned. These frameworks allows for the opinions, views and 

interests of pupils in terms of the content of the lessons.  

Senior classes: 

Task review sheet: Children complete these frameworks to foster self-reflection. They 

assist the child and teacher to discuss how a task or project is developing. It encourages a 

child to self-assess.  

 



 

 

(SSE guidelines 

pg. 44) 

3.4 Assessment  

• Pupils are involved in 

assessing their learning 

through self-assessment 

and peer assessment 

 

 

 

 

 

 

 

 

• The gathering of 

information on pupils 

learning is timely and 

happens at regular 

intervals 

 

Junior classes: 

Step 10 of Building Self Assessment and Learning Folders in Junior Classes is the SALF 

Review Workshop in the Classroom. Here children participate in a class discussion about 

the folders are working for the children. It provides an opportunity to revisit their own folder 

and gives children time to see other folders.  

“Where children are ready, this presents an opportunity to introduce early stage peer 

reviews.” (SALF Guidelines for Teachers pg 86) 

Senior classes: 

In middle and senior classes peer review takes place as Step 7: Introducing an audience 

for the SALF Folders: (i) in the home : (ii) in school 

During these reviews children readily exchange information and ideas.  

“When the first peer reviews have taken place, children can have an opportunity to write a 

short review of one other folder and receive a written peer review of their own SALF 

folder.” (SALF Guidelines for Teachers pg 115) 
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